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6.  Utilize native languages and cultural contexts to enhance language and content learning
Provide opportunities for English Language Learners to use their native languages to further their access 
to content and develop their skills. Instruct students in their native languages and provide multiple 
opportunities for students to engage within various cultural contexts.

  Ramirez conducted a large-scale study examining the achievement of ELLs in a variety of programs, 
including programs where ELLs are immersed in English, those that gave ELLs primary language 
support in early grades only, and programs where primary language support was provided for longer 
periods of time.  Ramirez found that LEP students who are provided with substantial instruction in 
their primary language (40%) successfully continue to increase their achievement in content areas 
while acquiring skills in English; in contrast, students who are quickly transitioned into English-only 
instruction tend to grow slower than the other groups (Ramirez, J. David et. al., 1991).

  Glass, Mohoney, and Rolstad completed a meta-analysis of program eff ectiveness research on English 
Language Learners.  Empirical evidence considered in their study shows that bilingual education is 
more benefi cial for English Language Learners than all-English approaches, such as ESL and Sheltered 
Instruction (Glass, G., Mohoney, K., & Rolstad, K., 2005).

  Students should employ knowledge of their fi rst language to help form and test hypotheses regarding 
the target language (Krashen, S. 2005).

  Children’s cultural and linguistic experience in the home is the foundation of their future learning.  
Teachers must build on that foundation rather than undermine it (Cummins, J., 2001).

  Eff ective teachers of ELLs have high expectations for their students, engage them actively in the 
subject matter, use their students’ native languages as well as English, and value and incorporate 
aspects of the home culture in school work.  They use approaches that engage students in the 
curriculum (García, E. E., 1997).

7.  Provide sheltered classroom instruction using strategies that enhance understanding
Ensure teachers of ELLs utilize strategies that enhance understanding in the classroom.

  English Language Learners make progress when rich academic content is taught using various sheltered 
strategies. Research demonstrates that science, math, and social studies provide meaningful and relevant 
input, as well as positive and supportive conditions, that are necessary elements for second language 
acquisition (Crandall, J. A. (Ed.), 1995).

  Sheltered Instruction leads to ELLs’ success in school by allowing them to access the language of core 
content classes, develop their vocabulary, articulate their thinking, learn the culture of the American 
school (Echevarria, J., Vogt, M., & Short, D., 2000).

8.  Ensure that English Language Learners are placed with the most qualifi ed staff .
Ensure ELLs are placed in a classroom with a trained sheltered instruction teacher.

  In a comparison of ELLs in classes with a trained sheltered teacher and a control group of ELLs without a 
teacher trained in sheltered instruction, students in the experimental group scored signifi cantly higher on 
standardized writing tests (Echevarria, J. & Short, D., 1996-2003). 
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9.  Provide explicit skills instruction
Provide direct instruction in language and learning strategies to aid in English language development.

  Spada reviewed the research on instruction that focuses on grammatical forms in second language 
acquisition.  She concluded that the most eff ective instruction was explicit in the teaching of the 
language (Spada, N., 1997).

  Snow and Fillmore found that when there is no direct instruction, students make little progress in 
English development and often become “ESL lifers” (Snow, C. E. & Wong Fillmore, L., 2000).

  The Cognitive Academic Language Learning Approach (CALLA) was designed to increase achievement 
of English Language Learners.  CALLA is a cognitive learning approach that integrates content-area 
instruction and language development strategies.  They discussed the research bases for CALLA and 
examples of its eff ective use for ESL and grade-level instruction (Chamot, A.U., & O’Malley, J.M., 1996).

10.  Provide opportunities for student directed activities and practice
Ensure that explicit skills instruction are supplemented with opportunities to practice language in student-
led activities such as cooperative learning, partner reading, and collaborative inquiry.

  Cooperative learning allowed ELLs to practice with language, which is critical for language learning 
(Slavin, R.E., 1995).

  ELLs must be given opportunities to use academic language and vocabulary in meaningful ways 
(García, G. & Beltrán, D., 2003).  

  Good programs for ELLs anchor curriculum goals to vocabulary development, develop teachers’ 
awareness, and provide them with resources to allow the strategic use of visual aids in their 
instruction. Good programs use small group learning and peer tutoring to enhance learning. They 
develop the skills of bilingual teachers to use students’ native language to reinforce academic content 
learning, and they use ongoing research for staff  discussion around current and future program 
practices. These principles provide a solid beginning in improving instruction for ELLs (Gersten, R. & 
Baker, S., 2001).

11.  Assess students regularly and systematically
Use a variety of formative and summative assessments to regularly and systematically assess students to 
inform instruction, provide additional assistance to students, and adjust program models.

  Teachers must ensure that ELLs have a clear, well-marked path to success.  Accountability for ELLs 
should be comprehensive and encompass both language profi ciency and academic achievement.  
Assessment for ELLs is complex, and the results need to be framed in a context that considers students’ 
native language, culture, and English language profi ciency (Gottlieb, M.  2006).  

  Some researchers derived the rationale for using portfolios in the assessment of ELL language 
development from three major considerations: the limitations of single measure assessment, the 
complexity of the construct to be assessed, and the need for adaptable assessment techniques in the 
ESL classroom (Mora, S. & O’Malley, J.M., 1994).
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There is no equality of treatment merely 
by providing students with the same 

facilities, textbooks, teachers, and 
curriculum; for students who do not 

understand English are 
eff ectively foreclosed from any 

meaningful education. 
Supreme Court ruling 1974

Lau v. Nichols 

Beaverton School District is charged with ensuring 
that all of its students are given an equal opportunity 
to achieve their fullest potential. A comprehensive, 
district-wide English Language Development program 
is a fundamental step to meet federal and state 
mandates, and ensures that students can access the rich 
curriculum in their classes.

Beaverton School District must implement research-
based, legally-compliant program models that provide 
effective instruction, curriculum, and assessments. Our 
mission is to ensure that English Language Learners 
become profi cient in listening, speaking, reading, and 
writing in English so they can achieve the same high 
academic standards required of all Beaverton School 
District students. Our vision is to ensure that all English 
Language Learners become actively engaged, well-
informed, articulate citizens confi dent in their abilities 
to participate in the democratic process. Achieving this 
vision requires a district-wide curriculum that addresses 
several factors, including legal compliance, cultural 
competencies, instructional collaboration, and student 
mobility.

Beaverton School District’s demographics show a 
dynamic and challenging trend: enrollment of English 
Language Learners has increased 38% since 2002. 
Although this growth allows diversity to fl ourish, it 
can create challenges to the achievement of academic 
success. Also, high rates of mobility of English 
Language Learners within the district are a major 
barrier in the delivery of our current curriculum. A 
district-wide curriculum for Beaverton’s 5,800 English 
Language Learners will provide the consistency and 
continuity necessary to support them as they progress 
through our district schools.

 English Language Development
Position Paper

Mission and Vision Statements

English Language Learners
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10. Expressing Needs, Likes, and Opinions

Beginning—Express needs and likes using words, gestures, and/or pictures.
Early Intermediate—Express needs, likes, and opinions using words and/or phrases.
Intermediate—Express needs, likes, and opinions using complete sentences.
Early Advanced—Express needs, likes, and opinions using a variety of compound sentences.
Advanced—Express needs, likes, and opinions using detailed, complex sentences.

11. Generalizing

Beginning—NA
Early Intermediate—NA
Intermediate—Generalize familiar information using complete sentences.
Early Advanced—Generalize unfamiliar information using compound sentences.
Advanced—Generalize abstract information using complex sentences.

12. Making Predictions, Hypothesizing, and Speculating

Beginning—NA
Early Intermediate—NA
Intermediate—Make predictions using complete sentences.
Early Advanced—Make predictions, hypothesize, and speculate using a variety of compound sentences.
Advanced—Make predictions, hypothesize, and speculate using detailed, complex sentences.

13. Literary Analysis

Beginning—Identify character and setting using words, gestures, and/or pictures.
Early Intermediate—Identify character and setting using words and/or phrases.
Intermediate—Analyze character, setting, and plot using complete sentences.
Early Advanced—Analyze character, setting, plot, and theme using a variety of compound sentences.
Advanced—Analyze character, setting, plot, theme, and literary elements using detailed, complex 
sentences.

14. Persuading

Beginning –Give commands using words and/or gestures.
Early Intermediate—Give commands using words and/or phrases. 
Intermediate—Persuade or give commands using complete sentences.
Early Advanced—Persuade using a variety of compound sentences.
Advanced—Persuade using detailed, complex sentences.

Beaverton School District
English Language Development Learning Targets
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Beaverton School District
English Language Development Learning Targets

15. Retelling Past Events

Beginning—Retell and relate past events using words, gestures, and/or pictures.
Early Intermediate—Retell and relate past events using words and/or phrases.
Intermediate—Retell and relate past events using complete sentences.
Early Advanced—Retell and relate past events using a variety of compound sentences.
Advanced—Retell and relate past events using complex sentences.

16. Sequencing

Beginning—Sequence familiar information using words, gestures, and/or pictures.
Early Intermediate—Sequence familiar information using words and/or phrases.
Intermediate—Sequence information using complete sentences.
Early Advanced—Sequence information using compound sentences.
Advanced—Sequence information using complex sentences.

 17. Summarizing

Beginning—Repeat familiar information using words, gestures, and/or pictures.
Early Intermediate—Paraphrasing familiar information using words and/or phrases.
Intermediate—Summarize various types of information using complete sentences.
Early Advanced—Summarize a wide range of factual and imaginative information using compound 
sentences.
Advanced—Summarize a wide range of factual and imaginative information using complex sentences.
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English Language Development is an area where Federal and State mandates have largely driven 
the types and timing of assessment.  In addition, various classroom assessments have been used at 
diff erent levels of English language skills.  The ELD Support Cadre has continued District work on ELL 
assessment by compiling research and samples of good ELL assessment.  The Assessment Advisory 
within the District is analyzing the research on the assessments to determine which assessments 
are the best tools for determining specifi c skills. By fall 2007, ELD plans to have updated Assessment 
Agreements appropriate for grades K-12.

 English Language Learners
Assessment Agreements
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Key events in the selection of ELD Materials

In February 2007, the School Board affi  rmed the membership of the English Language Development Project 
Team. The Project Team, with the assistance of the Support Cadre, reviewed feedback from the ODE program 
review, which had been conducted in October 2006.  Between Project Team meetings, the Support Cadre, 
composed of District ESL teachers, worked to produce summaries and preliminary documents for the Project 
Team.

Key events:

February 21, 2007:  Project Team met to receive the charge from the Board and to begin its work on the 
Position Paper.

March 1:  Project Team reviewed Program Evaluation, Best Practices, Common Core Outcomes, and Learning 
Targets.

March 15:  Project Team reconsidered revised Program Evaluation, Best Practices, Common Core Outcomes, 
and Learning Targets.

March 22:  Project Team reconsidered further revisions of Learning Targets.

April 12:  Project Team approved K-12 Learning Targets and Materials Selection Criteria for K-12.

April 25:  Project Team had an initial opportunity to review instructional materials.  For grades 9-12, Project 
Team approved expanding the materials review beyond the ODE list.  Project Team also received an update 
on current assessment in ELD.

Community Viewings:

April 30, May 1, and May 3:  Parents and community members were invited to view English Language 
Development curricular materials under consideration for the ELD adoption.  These open house events were 
held at the Welcome Center and were publicized in the Oregonian.

May 2:  During a regularly scheduled ELL parent meeting at Whitford Middle School, parents listened to a 
presentation about the ELD adoption by Welcome Center staff  and examined adoption related documents 
including the learning targets and material selection criteria.  They also reviewed ELD materials.

At all four meetings, teachers responded to questions and parent/community member feedback was 
recorded via interpreters.

May 7:  Project Team considered instructional materials recommendations from the Support Cadre, viewed 
materials, and made recommendations to the Board.

Beaverton School District
English Language Development Materials
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  English Language Development Materials
Adoption Recommendation

May 2007

      The following materials are being recommended for purchase:

English Language Development

Grades K-5 State Approved Core Adopted Instructional Materials 
Harcourt School Publishers – Moving Into English 2005

Big Book or Student Book
Teacher Edition
Teacher Resource Book
Assessment Handbook
Literature Books Collection
Literature Big Book Collection
Literature Big Book Audiotext
Picture Cards Bank CD-ROM
Leveled Library Books Collection
School-Home Resources
Practice Book
Practice Book Teacher’s Edition

Grades 6-8 State Approved Core Adopted Instructional Materials
Pearson Education DBA Pearson Longman – Shining Star and Focus on 

Grammar Series 2006

Shining Star Student Book
Shining Star Teacher Edition and Resources
Focus on Grammar Student Book
Focus on Grammar Teacher Edition and Resources

Grades 9-12 Independently Adopted Core Instructional Materials
Hampton Brown – Edge 2007

Student Edition

Teacher Support Pack with Language & Grammar Lab
Reading and Writing Transparencies, Interactive Practice Book Teacher’s 

Annotated Edition, Selection Readings and Fluency Models 
Edge Leveled Library Single-Copy Set 
Language & Grammar Lab 


